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Abstract

Most of the teaching and learning in the performing and visual arts subjects occur in traditional
classroom settings with face-to-face instruction methods, but the University of Visual and
Performing Arts (UVPA) swiftly switched the delivery of all undergraduate courses to an
online format in response to the COVID-19 pandemic. Similar to other universities in Sri
Lanka, the UVPA started using modern technology and tools like Zoom and a Learning
Management System to conduct online instruction and learning during the COVID-19 period.
The purpose of this study was to understand how academic staff and students felt about
teaching and learning Music online. A case study approach was used as the method for this
investigation. An online questionnaire was used to collect feedback on their online learning
experiences from a sample size of 425 students comprising third and fourth year
undergraduates of Bachelor of Performing Arts (Music). Semi-structured interviews were
conducted to collect feedback from randomly selected eight academic staff members from the
Faculty of Music in the 2018/2019 academic year, at the UVPA. Responses revealed that most
teaching staff were new to teaching online but have managed to learn strategies for teaching
online and have improved their technical and pedagogical skills in a short period of acting
under compulsion. It was found that the student participants have also developed their
knowledge and skills in online learning. All participants have indicated their willingness to
engage in technology-enhanced online teaching and learning in the future as a result of these

transformative experiences.
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Background

University of Visual and Performing Arts (UVPA) is the only university solely dedicated to
visual and performing arts subjects in Sri Lanka. The university's four faculties include
Graduate Studies, Dance and Drama, Music, and Visual Arts. Due to the impact of the
COVID-19 pandemic-related lockdowns, the UVPA swiftly switched all its undergraduate
courses including music education to an online delivery mode (Samarasinghe & Nethsinghe,
2022). Most of the teaching and learning in courses at the UVPA occur in traditional classroom
settings, with face-to-face instructions. Although several other educational institutions in Sri
Lanka had firsthand experience with online delivery before the pandemic, this was the first
encounter of the UVPA with the notion of complete online delivery. To support the faculty
members in the transition to online delivery, the UVPA offered a series of intensive online
professional development (PD) sessions with the engagement of the second author who has
prior experience in online delivery of Performing Arts courses as a consultant. The first author
was the director of the Centre for Online and Distance Learning (CODL) of the UVPA at the
time and who continues to work as a senior lecturer in Information Technology, teaching
technical skills to the students undertaking educational programs in the discipline areas of
Visual and Performing Arts. With the engagement of several experts assisting the teaching
faculty, the UVPA started delivering all its courses online in November 2020. Hodge at al.,
(2020) pointed out that “the speed with which this move to online instruction is expected to
happen is unprecedented and staggering” in such a narrow preparation window (para. 2). In
contrast, the students who joined from their homes participated in online learning swiftly with
minimal preparation and support. Their teachers (faculty members) who undertook PD were
the only source of assistance for these students. Therefore, it was vital to investigate the
experiences of both educators and learners for a variety of reasons including providing the

required support and making various enhancements needed.

There is an increasing demand for online education as technology develops globally. Day et al.
(2020) explained that the transition to online learning for students who have first registered in
on-campus mode is inspiring, and online delivery has affected the nature of teaching practices
of academic staff throughout the pandemic. A range of specialized skills, such as
"understanding of student thinking and learning, knowledge of subject content, and
increasingly, knowledge of technology" (Koehler & Mishra, 2009, p. 61) is required to prepare
students for future teaching. According to Koehler & Mishra (2009), three primary areas of

knowledge that academic staff should possess are content knowledge, pedagogical knowledge,
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and knowledge of technology (p. 62). Technological Pedagogical and Content Knowledge
(TPACK) is a framework introduced by Koehler & Mishra (2009) that combines all three
recommended areas of teaching knowledge. Figure 1 displays the components of the TPACK
framework. Therefore, the TPACK framework was considered as the theoretical foundation
for activities developed and for UVPA faculty members to assist with online course design and
delivery. Considering the appropriateness, two knowledge components of the TPACK
framework were selected and used by the providers of PD as a new model for faculty
development (Koehler et al., 2004) for preparing UVPA staff for online delivery. The
Technical Content Knowledge (TCK) and Technological Pedagogical Knowledge (TPK) were
the selected components as the expert art educators already possess the other knowledge

component, Pedagogical Content Knowledge (PCK).
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Figure 2. TPACK Frameworks and Its Knowledge Components.

Note: TPACK framework. Copied from “What is technological pedagogical content
knowledge?” by M. Koehler and P. Mishra, 2009, p.63.

The relationships that exist between and among these bodies of knowledge, represented by
PCK (pedagogical content knowledge), TCK (technical content knowledge), TPK
(technological pedagogical knowledge), and TPACK (technological pedagogical and content
knowledge), are equally important to the approach (Koehler & Mishra, 2009, p. 62-63).
Academic staff and students have learned that engaging in online activities for performing arts
disciplines, particularly music and dance which also entails collaborative tasks, is an incredibly
challenging endeavor due to different reasons such as internet-related delays (Samarasinghe &
Nethsinghe, 2021, 2022). These difficulties have direct and indirect impact on both academic
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staff and students. Because of the sudden demand for 'Emergency Remote Education (ERE)’
(Shin & Hicky, 2020), many music educators adapted to "a situation of social isolation where
some type of online learning became the only way to continue any sort of music education
practice” (Camlin & Lisboa, 2021, p. 134).

Objectives and the Research Question

The main research question of this study is how staff and students experienced online teaching
and learning of music, used as the emergency remote teaching method during the COVID — 19
pandemic? The purpose of this study is to understand how academic staff and students felt
about learning music online in order to improve the strategies for blended delivery

transformation. The objectives of the study are as follows.

1. To identify the effective strategies used for teaching and learning music online.

2. Toinvestigate ineffective aspects, any barriers, and areas that require further improvement.

Research Design and Method

A case study approach has been used as the method of this investigation (Crowe et al., 2011).
Case studies explore a real-life, contemporary bounded system (a case) or numerous bounded
systems (cases) through time by collecting detailed, in-depth data from multiple sources of
information and reporting a case description and case themes (Creswell, 2006). Purposive
sampling was used as a sample method when selecting academic staff members and random
sampling was used for the selection of students to take part in this research. Semi-structured
interviews were conducted to obtain feedback from carefully selected eight academic staff
members at the Faculty of Music in the 2018/2019 academic year, at the UVPA, based on the
goal of the research. In this study, data was also collected from 425 participants (3 and 4™
year students) utilizing a questionnaire survey created with Google forms to explore their
learning experiences. Data collected from faculty members employing semi-structured
interviews were transcribed, coded, and analyzed for identifying recurring themes, patterns, or
concepts. The survey questionnaire data (used for student participants) were analyzed by
calculating the percentages and providing qualitative descriptions for unpacking the
background information offered for open-ended questions (Zinal, 2003). Multiple methods (a
questionnaire survey that included open-ended questions and semi-structured interviews) and
data sources (faculty staff and students) were used for validation of data (Patton, 1999) through

cross verification.
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The first author who currently works at the UVPA as a Senior Lecturer in Information
Technology conceived the research and collected the data. Both authors contributed to the data

analysis and wrote this paper, the second author undertaking a mentoring role in the process.

Results and Findings

The analysis of responses in Figure 2 revealed that most teaching staff were new to teaching
online but have managed to learn strategies of teaching online and have improved their
technical and pedagogical skills (related to the TPACK framework) rapidly acting under

compulsion.
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Figure 3. Academic Staff Teaching Experience

In response to the question “Did you face difficulties in conducting online classes at the
beginning?”. Academic staff participants stated that at the beginning of online classes they
faced difficulty in adapting but now feel very confident in teaching music subjects online. Also,
participants illustrated that they tested and used different teaching approaches and strategies to
teach music online during the process. Academic staff said that they encountered buffering,
video and audio delays, and other disturbances while running Zoom online classes.
Additionally, (Author2., 2019, 2021) indicated that it is exceedingly challenging to conduct
online practice sessions for music vocal, and instrumental performing activities using Zoom
technology because of different internet-related delays. Furthermore, participants stated that
due to the numerous delays, it is quite challenging to follow the teacher to handle a musical
instrument correctly, produce sound, and use the finger movement methods necessary for a
better grasp of playing the musical instrument (Tabla, Sitar, Violin, etc.). The flipped classroom
(Bergmann & Sams, 2012) is an educational strategy for inverting the sequence of learning
meaning “events that have traditionally taken place inside the classroom now take place outside

the classroom and vice versa” (Lage et al., 2000, p.32). Providing recordings of instructions
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and content for students is one of the important strategies used in a flipped classroom using a
Learning Management System (LMS) for “presenting all activities in an organized way”
(Basal, 2015, p.33). At the UVPA, Moodle is used as the LMS presenting learning resources,
assignments, and assessment information and activities including submission. This was a
brand-new experience for both staff and students as the use of an LMS to assist the delivery of
all programs was not previously feasible. Participants of this research used recorded lessons as
a substitute for traditional in-class/face-to-face teaching and learning. All teaching/academic
staff participants claimed that they obtained unique online teaching experiences through this
suddenly forced exercise and gained transformative knowledge and skills in using modern
technology. They also found that the strategies used for teaching and learning music online as
effective for students. Supporting this claim of their teachers, student participants explained
that flexible access to learning material at anytime from anywhere (Hodges et al., 2020) has
been a real benefit of online learning. Enfield (2013) pointed out that flipped learning facilitates
“amore customized learning environment” (p. 27) for students. Teachers can select and include
a variety of appropriate activities to address the needs of diverse learners when using the flipped
classroom approach.

Therefore, the academic participants indicated that they are ready to incooperate online
teaching into their teaching and technology-enhanced teaching will be a good transformation
of their pedagogical practice in the future. While 35.8% of the 425 participants were third-year
students and 64.2% were fourth-year students, 32% of participants had responded to the survey.
Student participants were asked whether they prefer to continually use pre-prepared learning
materials posted in LMS in the future when face-to-face teaching resumes. Figure 3

demonstrates students’ responses to this question.
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Prefer to continually use prepared learning
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Figure 4. Prefer to continually use prepared learning materials posted in LMS in the future
when face-to-face teaching resumes.

Student participants were asked about their satisfaction with the new online learning
experience and following Figure 4 visualized responses. It is interesting to see the willingness

of students at the UVPA to continually use the LMS for supporting their learning which is a

common practice in contemporary educational settings in most countries of the world.
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Figure 5. Satisfaction with the New Online Learning Experience

According to figure 4, 73% of the student participants were satisfied with the new online
learning experience but 27% were not satisfied due to access issues to devices and the internet
including the lack of technological knowledge and skills. Additionally, student participants
indicated that using technology enhances their development of 21%-century skills and abilities
and facilitates the transformation of learning processes. The majority of the student participants
(90.5%) used their smartphones for the learning process. In this exercise, the SAMR
framework, developed by Ruben R. Puentedura (2013) was also used in addition to the TPACK
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framework to ensure that technology is effectively incorporated and used to make this
transformation happen. Figure 5 explains the SAMR framework details. The four categories of

technology utilization for learning activities make up the SAMR Model (Puentedura, 2013).
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Figure 6. SAMR Framework

Note: SAMR framework. Copied from “SAMR: Moving from Enhancement to Transformation,”
by R. Puentedura, 2013, p.3.

According to the SAMR framework:

Substitution: Technology offers a substitute for other learning activities without practical

change.

Augmentation: Technology offers a substitute for other learning activities but with useful

improvements.
Modification: Technology permits the learning activity to be reshaped.

Redefinition: Technology permits for the making of tasks that could not have been

done without the use of the technology.

It is important to remind that the framework only applies to the uses of technologies but not to
the actual technologies. The first two tiers are regarded as an improvement to learning
experiences in which technology substitutes potential functional gains for specific tasks or
functions. The latter two are considered transformative, meaning that they enable the redesign
of existing tasks and functions as well as the development of brand-new ones that were not

previously feasible. From the analysis of the practices of the selected teaching academic staff
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for this study, it was possible to identify recorded instructional videos, PDF formatted lesson
notes/content, and guidelines including Zoom lectures as components of the Substitution and
Augmentation tier of the SAMR framework. The LMS discussion forum was used for
messaging students and group discussions. In live Zoom classes, the text chat feature was used
to communicate questions and answers. This use of features (of the LMS) can be recognized
as the Modification tier of the SAMR framework. In this online environment, students were
asked to record their presentations, performance rehearsals, and techniques (used for making
music/singing) for reflections and monitoring progress. The use of technology (for audio/video
recordings) permits such practice and the Redefinition tier of the SAMR framework was

achieved by integration of technology.

Real-time involvement is required to develop advanced solo and ensemble performance skills,
as well as participation in live music and stage performances. However, real-time interaction
via the internet between students and instructors in an online context remains a constraint even
though there are advantages of using pre-recorded material (e.g. aspects of the flipped
classroom). This issue impacts stakeholders worldwide (Joseph et al., 2021) therefore

improving online communication platforms and developing new technology is essential.

Conclusion

There is a lack of previous research that explores the teaching of Performing Arts online
including Music in Sri Lanka. A team of researchers from the UVPA has investigated and
published perspectives of students on learning and assessing performing arts online
(Ferdinando et al., 2021) that indicated a high satisfaction rate for learning Performing Arts
online with a substantial positive attitude towards being assessed online. However, this student
satisfaction also indicated students’ desperate desire to complete the degree program to find
employment (Ferdinando et al., 2021). It is important to emphasize the fact that this current
research study also has some limitations such as research samples and participant selection.
Exploring this topic by engaging the whole student and academic, teaching, and administrative
staff population of the UVPA could have provided a more accurate picture of online

educational experiences.

As a result of the forced change (shift to online mode), academic staff and students have
obtained and developed a set of important 21%-century skills (that can be identified as the tilt
towards using modern technology). Therefore, the words shift with a twist have been used as

a part of the topic of this article. This transformative experience will be beneficial for all
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stakeholders as a post-COVID shift toward online education is evident (Bashir et al., 2021).
Wells et al., (2008) asserted that the advancements in technology have changed the ways of
educators and learners. However, providing access to devices and reliable internet for online
teaching and learning is a highly important consideration for authorities. The COVID-19 crisis
has focused attention back on education technology, and the academic staff members have
become acquainted with it to operate as effectively as possible in the future. This compelled
shift to online delivery has contributed to the improvement of TPACK of the academic staff
and teachers at the UVPA and beyond. Knowledge of using modern technology for planning,
designing, and implementing lessons including for assessing can be considered an essential
21%-century requirement for educators operating in any setting globally. In conclusion, it is
important to recommend conducting research related to teaching, learning, and assessing
practical subjects through online modes, especially in the Sri Lankan context as the country

starts utilizing modern, technology-enhanced education methods.
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